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Enhancing Communication in the Efl Classroom:
Cooperative Learning Versus Recitation

The article deals with the problem of enhancing communication in the EFL classroom. The comparative analysis
of cooperative learning and recitation is carried out. The paper describes some practical expertise of the effective use of
classroom space in cooperative learning. An original technique of developing students’ communicative skills in
cooperative learning classroom has been offered.
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Foreign language acquisition has always been very complex. The problem consists in the fact that
there is frequent lament among many former foreign language learners across many cultures that they never
really learned the languages they studied even though they spent several years in the classroom. This
common complaint leads to reassessment of the theories and methods popular during the last twenty or
thirty years.

Several theoretical concepts are currently under consideration by linguists and methodologists
attempting to determine what direction we should take to be effective foreign language teachers who are
looking for ways of enhancing communicative skills of their students.

The goal of foreign language acquisition has always been meaningful communication when learners
gain the ability to communicate in the target language. Beginning with Hymes’ distinguishing communi-
cative competence from linguistic knowledge we have had a lot of research and studies conducted by
foreign scholars which develop the communicative approach to language teaching (Bren, Candlin,
Cummins, Moskowitz, Nation, Savignon, Scarcella, Slavin, Widdowson).

Representatives of Ukrainian methodology of foreign language teaching (V. Buhbinder, N. Gez,
O. Vyshnevsky, M. Lahovytsky, A. Myroliubov, S. Nikolayeva, N. Skliarenko) have contributed a lot to our
knowledge of the aspects of language acquisition.

Theoretical models constructed by applied linguists were followed by more practical but definitely
related works written by classroom teachers which have proved that language classes doing communica-
tively-oriented activities achieve higher levels than classes using audio-lingual approach (Arends, Nation,
Rubin, Pometun, Pyrozhenko).

In recent years there has been noted a renewed interest in enhancing communicative approach in
teaching a foreign language. Language-teaching professionals continue insisting on making classroom
language more communicative.

The purpose of this article is to discuss some features of the communicative approach to teaching
EFL with the emphasis on meaningful interaction of learners in the process of learning a foreign language.
The paper will demonstrate some ways of implementation of cooperative learning in the EFL classroom.
The final part of the article will provide one of the cooperative learning techniques suggesting how group
work activities can be used and adapted in order to enhance students’ communicative skills.

Main body and the resuts of the investigation under consideration. Studies and research of class-
room discourse have found that basic pattern of communication in the classroom in modern schools is based
on recitation — a teaching method when students in a whole class setting are drilled by the teacher using a
question-answer format. We can’t but admit that recitation pattern which emerged early in the history of
formal schooling is still with us today. It has persisted throughout the 21-st century at almost all levels of
schooling and across all academic subjects in almost all Ukrainian schools. As far as classes of EFL are
concerned, teachers talk most of the time and this is a basic pattern of communication in most EFL
classrooms in Ukrainian schools.

Recitation-based lesson is characterized by teacher’s dominance and teacher-student interaction. The
problem is that in most classrooms two-thirds of the talk in the target language is done by the teacher.
Recitation relies on teachers talking and asking questions. Scarcella [9] reported that four fifths of school
time is often occupied with question-and-answer techniques. A sample of high school teachers asks 395
questions each day.
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Researcher Nation [7] views the classroom as a system of «game» with two players: 1) the teacher;
2) the students collectively. Obviously, as in any game, it is not fun if all players cannot play and some have
to sit on the bench all the time. Moreover, the teacher dominates three of the moves in the game (he gives
directions, states procedures, suggests changes, then he asks questions, then he evaluates statements made
by self or other players).

The idea remains that students are empty containers which teacher fills with knowledge, and all that
students have to do is listen to the teacher. We support Arends [2] and Pometun [1] who consider that this
approach does not work in today’s changing world. We are not teaching creative problem solving. We
encourage competition, believing that that this brings out the best in people. Encouraging children to
concentrate on getting the best marks destroys motivation and takes the fun out of learning.

Teacher’s role is no longer to feed students with information with information. The facts are available
in libraries, on CD ROMs and on the Internet. What students need are the skills to find this information, to
use it and to think creatively in order to solve the problems of our world.

One of the most efficient strategies in the repertoire of an EFL teacher who is looking for meaningful
ways to empower his students in the foreign language is implementation of interactive approaches which, in
their turn, are based on a special learning strategy — cooperative learning. Implementing cooperative
learning in the EFL classroom provides the basis for communicative language learning in the classroom
when students work in small learning groups.

Alien to all those who were taught the traditional way, cooperative learning is unique among the
models of teaching because it uses a different task and reward structure to promote student learning. It
requires students to work together on academic tasks in small groups. The reward structure recognizes
collective as well as individual effort.

Mec. Donald [6] states that the intellectual roots for cooperative learning grew out of an educational tra-
dition emphasizing democratic thought and practice, active learning and respect for pluralism in multicul-
tural societies. As far as good relationships are the key to effective learning, cooperative learning is the
future of education and the best way to encourage responsibility, tolerance and helpfulness towards others.

Pupils learn to work first in pairs, then in threes, and finally in teams. Students are required to
participate actively in discussing and sharing their own knowledge. The teacher, who is still very important
to the process, becomes the helper rather than the master. What is necessary to take into account is that it is
the incorrect assumption that cooperative learning is that it is merely group work. It is much, much more.

Scholars Johnson [3], Long [5], Shaw [10] define a small learning group, as that members of which are
bound together through the common purpose or learning. In a small learning group, members (usually six to
nine) not only work individually in each other's presence but make cooperative efforts combining their work
with the purpose of completing a learning task. In a learning group, members strive to achieve the learning
aim by learning together in the process of communication. Learning groups are often called continuing small
groups, the members of which meet more or less regularly in face-to-face interaction, who possess a
common purpose, and who share a set of standards governing their activity.

More practically, small groups usually consist of three to seven members, occasionally more. This
seems to be the ideal range, with five as an ideal number if members possess sufficient knowledge and skills
to do the job facing the group and have a diversity of perspectives and information relevant to the task. The
more members, the more likely there will be inequity and communication overload for some members.

According to M.Shaw, the communication that occurs in small groups is different from the communi-
cation that occurs in other contexts, such as dyad, public communication and interpersonal communication.
The scholar states that small group communication is more complex than that in a dyad. For instance, in a
dyad (two-person group), only one interpersonal relationship is possible, but in a five-person group ten
unique interpersonal relationships exist. He concludes that dyads function differently. They do not form
networks or leadership hierarchies. Groups have continuity that dyads do not. If one member leaves a dyad,
the dyad disbands, but members often leave small groups, sometimes to be replaced by new members, and
the group itself continues [10, p. 37].

Similarly, the main reason people form groups is to get something done, to accomplish a task. Small
group communication is more informal and spontaneous than public communication such as giving a
speech. In a public speaking situation, usually the speaker’s role (speaking) is clearly differentiated from the
audience’s role (listening), but in a small group these roles are interchangeable. In addition, a public speaker
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usually has planned his or her remarks in advance, whereas a small group member responds relatively
spontaneously to the group interaction.

The goal of the EFL teacher is to provide students with the variety of meaningful activities that will
encourage them to search for communication whenever they cooperate. It is also important for the teachers,
to motivate students to learn and develop more positive attitudes about learning. The answer is that teachers
have to create a language-rich environment in which students feel free to express themselves and share their
ideas and feelings.

Researchers [2; 4; 8] have found that effective strategies for developing language-rich environment is
organizing cooperative / collaborative learning groups and having students work with partners in coopera-
tion. In the classroom where cooperation and collaboration are encouraged students are active participants in
the learning process. A spirit of team work is apparent here. In a language-rich classroom responsibilities are
shared, reading, writing and speaking are shared, learning space is shared, experiences are shared and above
all learning is shared.

Cooperative learning is beneficial for the teacher too. In cooperative learning he is adviser to a network
of learners, leader to an orchestra, and couch to a hardworking team. The concept of cooperative learning
offers his students the adventure of finding their own answers.

Considering cooperative learning to be an efficient learning strategy, scholars [4; 6] give a host of
reasons. In particular, working cooperatively students have more resources, including information and
methods; they can get more investigative research and other work done; they also can think of more
suggestions, ideas, and alternatives from which to create or choose a solution; group members accept the
solution more readily; satisfaction of working together is higher.

Another important aspect to consider in cooperative learning classroom is space arrangement. Space —
which has to do with the arrangement of materials, desks and students — is an immensely important source
managed by the teacher. The way the space is used affects the learning atmosphere of the classroom,
influences classroom dialogue and communication, and has important cognitive and emotional effects on
students [2, p. 301].

It is important to highlight that the form of the classroom should match its functions. First thing the
teacher should take into consideration his or her own style of teaching. A thoughtful teacher should bear in
mind that the way in which the furniture is arranged in the classroom can influence academic learning time
and, thus, students’ learning. That’s why a major decision the teacher should make relates to the configu-
ration of the furniture in the room.

According to R. Arends [2], the most used seating arrangements are column arrangement, row arrange-
ment, circle, semicircle and seating clusters.

The «columny arrangement is the most traditional formation when the desks are attached to the floor in
rows which is often the case in most Ukrainian schools. This formation is best suited where the teacher
wants attention focused in one direction, for example on him or her during lecture or recitation, or during
independent seatwork when students are doing tests or individual work without any contact with each other
or with the teacher [2, p. 301].

«Row» arrangement is the horizontal row formation in which students sit quite close to each other in a
fewer number of rows. This arrangement is used for demonstrations because the students are sitting quite
close to the teacher. Here the teacher can see all the students at once.

In both formations mentioned above the teacher can maintain eye contact with all students in order to
supervise all activities at once. Neither of these arrangements is conductive to class discussions or to small-
group activities. They can also lead to student withdrawal. The front and center of the classroom with
«columny» and «row» arrangement are called «active zone». Students seated in the «active zone» normally
get more attention than those seated elsewhere.

«Circle» and «semicircle» arrangements are useful for class discussions and independent seatwork.
Though they are not the best arrangements for presentations or demonstrations because some students will
inevitably face the teacher’s back, these types of arrangement encourage more participation than the
previously mentioned ones but they can lead to off-task behaviors. In a circle or semi-discussion session,
students may be encouraged to speak out without raising their hands. Procedures for moving from one
arrangement to another must also be taught and practiced [2, p. 302].

«Seating clusters» of four or six are useful for cooperative learning: group discussions or other small-
group tasks. If this arrangement is used, students may have to be asked to move their chairs from frontal
teaching position to cooperative learning groups in a very brief period of time. It allows the students to «to
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swingy» from frontal teaching position whish is good for lectures or demonstrations to clusters which are the
seating arrangement encouraging small-group work and student involvement into the cooperative activi-
ty [2, p. 302].

Though teachers should be flexible and experiment with different seating arrangements, it is significant
to highlight that too much experimentation can confuse students who have just learned the rules from a
proceeding form which can lead to disruption and cause management problems.

We strongly believe that the teacher determined to employ cooperative learning techniques has to think
how to arrange a room for the most effective learning and management in his class even with more care and
foresight. In cooperative learning classes, the traditional classroom physical layout is abandoned. Children
do not sit in straight rows of desks facing the teacher, but rather face one another to male it easier to share ideas.

Our intention is to share our experience in implementation of cooperative techniques in the EFL
classroom. Let us proceed with some sample activity offered by O. Pometun and L. Pyrozhenko [1] we
successfully use in our cooperative EFL classrooms. «Carousel» / «Merry-go-roundy activity allows
students to develop their skills of speaking and listening in communication. Preparation to the activity
presupposes that the teacher should prepare handouts with learning materials and instructions for the
students and their team leader. The technique under consideration is used with the purpose of collecting
information on any topic, checking each other’s knowledge and developing communicative skills.

1. The class is divided into two groups of equal size and the chairs are arranged in two circles. Students
are asked to make two circles. The inner circle is facing outwards; the outer circle is facing inwards, so that
two students from opposite groups sit / stand facing each other.

2. All the students sitting in the inner circle receive handout A. All the students standing in the outer
circle receive handout B.

3. Students in the inner circle remain steady. With the signal of the teacher students in the outer circle
move to the chair on their left and continue with the new partner.

4. While moving round the circle every student sitting in the outer circle collects maximum informa-
tion, points of view on the problem, etc. Participants have to do a lot of talking discussing issues with a lot
of different partners before they are able to come out with the summery of everything which was found out
and learnt.

This cooperative learning technique is extremely efficient when the teacher aims to encourage all the
students to act simultaneously communicating with different partners. In «Carousely / «Merry-go-roundy
tasks each participant is equally important, because each holds part of the solution. That’s why these tasks
are said to improve cooperation and mutual acceptance within the group.

Thus, cooperative learning techniques serve as effective classroom management tools for the teacher
and interesting and effective learning activity for the student. Through cooperative learning, students can
become real partners in the learning process. They learn to work together in an educational setting which
allows them to be better prepared to meet life’s obligations and to perform professional tasks.

In conclusion, cooperative learning described above is of special value for the student and for the
teacher who both need and search for communication learning strategies in the classroom. Through
cooperative efforts, group work enables the students to communicate in learning. Cooperative learning turns
the classroom from a competitive arena into a place where learning facts and life skills is both more fun and
more effective for pupils and teachers alike.
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Cepusk Okcana. IlinBuieHHs piBHS iHIIIOMOBHOI0 CIIJIKYBAHHSI: KOJEKTHUBHI T€XHOJIOTii HABYAHHS iHO-
3eMHUX MOB y NOPiBHAHHI 3 (pPOHTATBbHO-KJIACHOI (¢opMoro. CTaTTsl NpHUCBSYEHA MPOOIEeMi ITiIBUICHHS PiBHS
IHIIIOMOBHOI'O CIIJIKYBaHHSI Ha 3aHATTI 3 iHO3eMHOI MOBHW. Y myOsikalii 31iCHEHO MOPIBHIBHUM aHaji3 ocoOiu-
BOCTEH BHKOPUCTAaHHS KOJIEKTMBHHX TEXHOJIOTiH y HaBYaHHI iHO3EMHHUX MOB Ta TPaauLiNdHOI (HpOHTANBHO-KIACHOT
(dhopmu oprasizarii poOoTH.

KonexkTrBHa HaByallbHO-ITI3HABAJIbHA JISUIBHICTH CTYACHTIB € THM BHIOM OpraHi3alil HaBYaJbHO-I3HABaIbHOI
JUSUTBHOCTI CTYNIEHTIB, SIKMH Iepeadadae peanizamilo 00’€KTUBHOI MOTpeOH CTYAEHTIB y CHIBIpall, iX cy0’ €KTUBHOI
MOTpeOu B CIIJIKYBaHHI, KOJIH X (poHTa1IbHa (hopMa OpraHizalil ypoKy CTBOPIOE JIMIIE BUAUMICTh KOJEKTUBHOI poOo-
TH — CTYJCHTH IPALIOIOTh MO, ajie He y chiBnpaii. B ymMoBax ¢poHTansHOi poOOTH € 3arajbHa MeTa, ajle Hemae
KOJIEKTUBHOI POOOTH W YMOB 11 3/1iiCHEHHSI.

BucBitineHo npakTUuHUHA TOCBiA €()EKTHBHOTO BHKOPUCTAHHS MICII Ta IPOCTOPY B IPOIECi BIPOBAHKEHHS
KOJIEKTUBHHX ()OpM poOOTH, SIKI CHIOHYKAIOTh JI0 CIIIBIpAIll i CTBOPIOIOTH YMOBH JUIsi 3a0€3IeUeHHs] 1HIIOMOBHOTO
CIUTKYBaHHSI.

3anpornoHoBaHO METOJMKY (hOpPMYBaHHSI KOMYHIKATUBHUX HaBHYOK CTYJIEHTIB Yy HPOLECI KOJEKTUBHOI HaBYallb-
HO-TII3HABAIBHOI JisUTBHOCTI mix Ha3Bow «Kapycernby, sika 3a0e3redye yMOBU ISl TOTO, 100 HABYAIBHHN MPOLEC
BiOyBaBCsI 32 YMOBH IIOCTIIHOT, aKTHBHOI B3a€EMO/Ii1 BCIX CTY/ICHTIB.

Karou4oBi cioBa: KOJEKTHBHI TEXHOJOTI] HaBYaHHS 1HO3EMHHUX MOB, ()pOHTaJbHO-KIAacHa (opma opraizarii
HaBYaHHS, €()EKTUBHE BUKOPHCTAHHS MICIlSI Ta IPOCTOPY, (hOpMYBaHHS KOMYHIKATUBHUX HABHYOK.

Cepusik Okcana. CoBeplieHCTBOBAaHHE OOIIEHHS! HA WHOCTPAHHOM S3bIKe: KOJJIEKTHBHbIE TEXHOJIOTHU
00y4eHUs] HHOCTPAHHOIO sI3bIKa B CPaBHEHHH ¢ POHTAIBLHO-KJIACCHOI (hopmoii. CTaThs mocBsmIeHa mpodiemMe
COBEPIICHCTBOBAHUSI HMHOS3BIYHOTO OOLIEHUS] HAa 3aHATHM WHOCTPAHHOTO SI3bIKAa. B MyOJHMKalMM OCYyIECTBICH
CPaBHUTENBHBIA aHaJIH3 KOJUIEKTUBHBIX TEXHOJOIMH OOYydeHHsI HHOCTPAHHOTO sI3bIKa U TPaIUIMOHHOH (hpOHTAIBHO-
KJIACCHOM (DOPMBI OpraHU3aIUH PAOOTHI.

KostexTnBHas y4eOHO-ITO3HABATENbHAS JEATEIBHOCTh CTYACHTOB SIBJISIETCS TEM BHJIOM OpraHH3aluK y4eOHOU
JIeSITeIbHOCTH CTYAEHTOB, KOTOPBIH TMO/Ipa3yMeBaeT peaan3alnnio 00beKTHBHON MOTPEOHOCTH CTYIEHTOB K COTPYIHH-
YECTBY, B TO BpeMsl, Korja (poHTaILHO-KJIaccHas popMa opraHu3aliy paboThl CO3/IAET JIUII BUAUMOCTD KOJJIEKTHB-
HOHM pabOTHI — CTYAEHTHI PadOTaIOT PSIIOM, HO HE B COTPYAHUYECTBE. B ycimoBHsX (pOHTaIBHON paboThl ecTh o0Imas
LIeJTb, HO HET KOJUIEKTUBHOM PaOOThI U YCIIOBUH €€ OCYIIECTBIICHUSL.

[IponeMoHcTpUpOBaH NpaKTHYECKUI ONBIT 3()(HEKTHBHOIO MCIOIB30BAHUS KIIACCHOTO MMPOCTPAHCTBA B IIPOIIECCE
BHEJIPEHHS KOJUIEKTUBHBIX (OpPM pabOThl, KOTOpBHIE CIIOCOOCTBYIOT COTPYAHUYECTBY M CO3[AIOT YCIOBHUS IS
OCYIIECBICHHUS UHOS3BIYHOTO OOLICHUSL.

[pennoxxena meroauka (OPMUPOBAHUSI KOMMYHUKATHBHBIX HAaBBIKOB CTYJEHTOB B IIPOIECCE KOJUIEKTHBHOW
y4eOHO-1103HaBATENILHON AEATEIHbHOCTH 10/ Ha3BaHueM «Kapyceib», KOTopasi cliocoOCTBYET TOMY, YTOOBI y4eOHBIH
MIPOLIECC OCYIIECTBIISUICS B YCIOBHAX ITOCTOSTHHOTO, aKTHBHOT'O B3aMMOZIEHCTHSI BCEX CTYICHTOB.

KnroueBbie ci10Ba: KOJUIEKTHBHBIE TEXHOJIOTHH B O0YYEHUH MHOCTPAHHOTO SI3bIKa, ()POHTAIBHO-KIIAccHast (op-
Ma OpraHu3anuy o0y4eHus, 3pPEeKTUBHOE HCIOIB30BaHUE KIACCHOI'O MIPOCTPaHCTBa, (POPMUPOBAHHE KOMMYHUKATHB-
HBIX HaBBIKOB.
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CJieHr cy4yacHol HiMebKOI MOJIOAI fIK 3aCi0 PO3BUTKY KOMYHiKAaTHBHOI KOMIIEeTEeHLl
CTY/JIeHTIB
VY crarti mpoaHai3oBaHO JesAKi TeHJAeHMii HIMEUBKOI MOJOMIKHOI MOBHOI KYJABTYPH H IOBEIEHO IMOTpely

O3HAaHOMIICHHSI HAIIUX CTYAEHTIB 13 MOBHOIO KapTHHOIO COLIAJIbHO-BIKOBOI Ipymd Mosoni. MolomikHa KyabTypa
HIMEIIbKOMOBHUX KpaiH, 30KpeMa MOJIOADKHUHN CIICHT, BUKIIUKAIOTh KBaBHU iHTEPEC y CTYAEHTIB, KOTPI BUBYAIOTH Hi-
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