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E-Portfolios in Secondary and Higher Education

The article deals with the notion of an ePortfolio in context of secondary and higher education. The author describes
such patterns of ePortfolio usage as peculiarities of deployment in secondary and higher education, connection of
ePortfolio with future jobs of students, and challenges students face when creating a portfolio. The article also
describes potential issues employing ePortfolios, how to avoid technical pitfalls when using the ePortfolio system for
creating eLearning content. Lastly, the author provides original information dealing with the history of ePortfolios in
contemporary academic society.
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The evolving nature of work and the economy in the 21* century requires that students gain a new set
of skills, including critical thinking, innovation, and creativity to be successful. When compared to previous
jobs, today’s opportunities typically come with more responsibilities and require engaging with an
increasingly broad audience. In response, companies (and universities too) are looking to hire university
graduates in greater proportions than secondary school graduates. A recent study of over 400 employers
highlights this trend: 28 % of employers projected a reduction in their hiring of secondary school graduates,
while 59 % indicated an increase in hiring university graduates. Educators at all levels are recognizing both
the changing skills and experiences of students — many of whom have been using digital technology most of
their lives — and emerging new skills required for success in the 21* century. As a result, teachers in both
secondary and higher education are integrating technology in classrooms in new and innovative ways and
are changing pedagogic strategies, emphasizing authentic and problem-based learning strategies [1, p. 20].

As authentic and problem-based learning become more widely used, methods for gauging progress and
achievement are also evolving. As a component of a standardized test alternative often referred to as a
performance assessment, portfolios are increasingly popular tools to gauge student progress, achievement,
and development. In addition to their utility as assessment tools, portfolios can support student advising and
career preparation as well as professional and certification processes for practicing professionals.

The concept of portfolio assessment is not new. Portfolios have long been showcase tools for artists;
however, their use in educational contexts is gaining popularity. While an artist’s portfolio might be a
representation of past work, assessment portfolios illustrate a student’s efforts and achievements in defined
areas and can provide insight into learning styles, needs, and tendencies. Previous efforts at using portfolios
to assess ability and performance in large-scale and systematic ways were hampered by a variety of policy,
standards, and technology issues. In the early 1990s, a number of educational institutions implemented
large-scale portfolio assessment initiatives and many managed to embrace performance assessment and
portfolios. Different models of alternative assessment including paper-based portfolios, subjective exams,
and project-based learning as well as multiple national and local standards have complicated the decision-
making process for implementing alternative assessment models.

Attempts to implement large-scale, paper-based portfolio initiatives were hampered by the storage and
transportation difficulties paper-based portfolios present. Paper-based portfolios were difficult to duplicate
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(either for archival or evaluative purposes) and share. Print orientation did not support the representation of
video, animation, or web-based work. Additionally, paper-based portfolios required significant administra-
tive work on the part of the teacher. A recent analysis in this field found teachers concerned with the time
demands of planning and administering the portfolio process. Moreover, it is harder to ensure that portfolios
are accurately recorded and scored; evaluation is more subjective than traditional testing, and reliability and
validity can be questionable.

With the increasing integration of technology into secondary and higher educational contexts, elec-
tronic portfolios, or ePortfolios, are a viable tool for formal and informal assessment across disciplines.
Broadly, ePortfolios are digital resources that allow for flexible expression in the demonstration of growth
using a variety of digital resources. ePortfolios encourage self-evaluation while providing a structure for
feedback from students, peers, parents, and administrators. The primary worth of portfolios is that they
allow students the opportunity to evaluate their work [3]. At the same time, ePortfolios delivered electro-
nically allow individuals to share their work with a broad audience easily and often. In teacher/educator
preparation fields, standards-based teaching portfolios have become a popular method to display and assess
teaching development. ePortfolios allow students to combine graphics, video, text, sounds, and other digital
artefacts into an organized, portable, and Internet-ready format.

The popularity of performance assessment processes can be evidenced by the range of ePortfolio
technologies that have sprung up. There are dozens of commercial companies providing ePortfolio services,
and a number of open source portfolio projects have evolved in the last several years. One obvious challenge
is that evaluating and choosing a portfolio tool is potentially quite difficult given the range and number of
options on the market. Many of these services require subscriptions or an ongoing commitment by an
institution to host portfolios. While these challenges seem significant, the continuing evolution of portfolio
technologies is making the development and use of ePortfolios easier and cheaper while increasing
portability.

Global ePortfolio use. Globally, ePortfolio use tends to be focused on supporting lifelong learning and
professional development, while in some countries more emphasis has been placed on accountability and
assessment. Programs include broad ePortfolio initiatives across the educational spectrum (secondary
schools, vocational education, continuing education, and so forth). The systematic use of ePortfolios is well
established in parts of Europe too. In recent years, there is an increased attention on the use of portfolios for
assessment purposes [2, p. 120]. Benefitting from centrally controlled departments or ministries of education
rather than the government-centric system, many countries have been able to aggressively move forward
utilizing alternative forms of assessment like ePortfolios.

In 2007, a number of researchers from the Learning Sciences Research of the University of Nottingham
were commissioned to investigate the impact that ePortfolios can have on learning in schools, further
education, higher education, and work-based learning. Case studies of eight ePortfolio projects were develo-
ped and the key findings included:

ePortfolios benefit learning most effectively as an integral component of teaching and learning
approaches;

— ePortfolio processes can support both guidance needs and curricular outcomes;

— ePortfolio processes support the learning outcomes of students with a wide range of abilities;

— e¢Portfolios make progress and attainment more obvious to both teacher and student because viewing

and revisiting the repository of work reveals development, achievement, strength, and weaknesses.
ePortfolios in use. ePortfolio usage has not evolved to the point where there are single educational
organizations using ePortfolios to the extent below, but there are numerous examples of these components in
use. Teacher education programs have been using portfolios and ePortfolios to evaluate teacher education
candidates for almost a decade as of now. The following department is a hypothetical department combining
aspects of ePortfolio usage found across secondary and higher education.

An academic department has started using ePortfolios for a number of uses across the department and
through learners’ professional development. The department’s use of ePortfolios has been driven by both
professional standards from its accrediting organization and by institutional standards emerging from the
university’s new plan on improving learning outcomes and increasing retention rates. Additionally, the
department hopes to respond to changes in the needs and preferences of their students. A popular trend in
discourses surrounding teaching and learning with technology labels young, technology literate students or
«Digital Natives» [4] and their teachers as «digital immigrants»). At the same time, the department seeks to
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develop those students’ critical technology literacy skills. By integrating ePortfolios across the academic and
profession continuum, the department hopes to develop student and faculty technology skills and digital
literacy skills.

First-year and pre-major students work with their advisors in learning what ePortfolios are and what
resources are available to them as they begin to develop their ePortfolio. As part of the admissions process
to the professional/certification sequence of courses in the department, or to be admitted as a major (the
upper-level courses) the department uses the ePortfolios that pre-major students have developed. The
ePortfolios are also useful for advisors who use them to help guide students toward classes and potential
internship ideas. In a similar fashion, ePortfolios are used by the department in determining admissions to
the graduate program. Each semester, departmental faculty review the portfolio work of applicants to the
masters and doctoral programs.

After admission to the degree, the ePortfolio becomes a powerful tool for advisors to assess student
progress and identify learning needs. Students are able to share works-in-progress with advisors, and
advisors are able to see what work students are doing in the context of their degree requirements and career
plans. The ePortfolio allows students to demonstrate their achievements, as well as become a repository for
demonstrating applied skills and knowledge in the internship. The student is also able to showcase letters of
recommendation and support from the internship site. The faculty member supervising the student’s
internship relies on the ePortfolio for documentation of the student’s efforts and achievements in the
internship and evaluates the student’s internship experience. Students place materials in their ePortfolios to
demonstrate programmatic and degree requirements as well as professional competencies.

As they complete their studies, students use their ePortfolios to showcase work and demonstrate skills
to prospective (potentially academic) employers. Because of the easy customizability of the ePortfolio,
students are able to present tailored views of their achievements and experiences to prospective employers.
In addition to writing letters of application crafted for each potential job, students are able to present
portfolios highlighting relevant background and experience. Because the professional organization has laid
out standards, graduates of the program are able to use to their portfolios to support their continuing
education in the field. Often former students take graduate courses in the department as part of their
continuing education, and their ePortfolios help them document their ongoing professional growth. In
addition to their utility across the learning continuum with students, ePortfolios also play an important role
in the administration and management of the department. Faculty use ePortfolios for tenure and promotion
processes. Faculty seeking tenure use their ePortfolios as repositories of their academic and professional
achievements in the years leading up to their tenure review. Junior faculty use their ePortfolios to collect
their published articles, links to course websites and innovative course materials, reviews of books and other
publications, presentations from national and international conferences, teaching evaluations, reports from
committee service, letters of support, and other professional reviews. When the materials are needed for
review, the ePortfolio can be made available to both the departmental tenure committee and selected
external reviewers. Because the ePortfolio has been developed over the course of several years, creating an
appropriate tenure review portfolio takes very little time. Additionally, the department is able to use
ePortfolios for accreditation processes as well. Because students are using ePortfolios to collect and present
their academic products and profession experiences, collecting demonstration artifacts for accrediting bodies
is much simpler. Similarly, the faculty’s use of ePortfolios provides access to faculty work, research
expertise, and professional engagement critical for accreditation review.

ePortfolios are an important response to trends changing the nature of learning. Increasingly, ePortfo-
lios are removing the logistical challenges of performance assessment that derailed large-scale projects in
the past by incorporating digital media as it becomes an increasingly important part of assessing student
learning.
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Bouan Iletpo. EsnexTponne moptdoJiio B cuctemi cepeqHb0i Ta BHIOI OCBITH. Y CTAaTTI HACTHCA MPO MOHATTS
€JIEKTPOHHOTO MOPT(HOIIO y KOHTEKCTI CEPEeHbOI Ta BUIIOI OCBITH. ABTOP TOPKA€ETHCS TAKMX TEM BUKOPUCTAHHS €JIeK-
TPOHHHX MOPTHOIII0, IK OCOOTUBOCTI PO3TOPTAHHS III€T TEXHOJIOTIT y CepeHIN Ta BHIIIN OCBITI, 3B’ 530K EIEKTPOHHOTO
nopT¢oIio 13 MaOYTHIM MpaleBIaIITYBaHHIM CTY/ICHTIB a TAKOXK MPOOJIEMH, 13 SIKUMHU CTHKAIOTHCS CTYACHTH i1 4ac
CTBOPEHHS €IEKTPOHHUX MOPT(OIio. MaeThcs Takok Mpo MOTEHIiiHI Po6IeMH 3aCTOCYBAHHS €IEKTPOHHUX MOPT-
(oo, yHUKHEHHS TEXHIYHUX IPOOJIEM NPH BUKOPHCTAHHI CUCTEMH €JIEKTPOHHHUX IMOPTQOIIIO AJIsl CTBOPEHHS BMICTY
€JIEKTPOHHOTO HaBYaHHS. 3pEILITOI0, aBTOp Hajae iH(opMalio Mpo IiCTOpil0 BUHUKHEHHS Ta PO3BUTKY ITOHATTS
€JIEKTPOHHUX MOPT(OITIO Ta X 3HAYSHHS B CYYaCHOMY HaBYAIFHOMY CYCITIIBCTBI.

Karou4osi cioBa: enekrpoHHi mopTdoitio, eIeKTpOHHE HaBUaHHS, EIEKTPOHHHUN YHIBEPCUTET, CEpeIHs OCBITa,
BHIIIA OCBITA.

Bouan ITéTp. DnekTpoHHble MOPTEOIMO B CUCTEME CPEeHEr0 U BbICIIEro oopa3oBanus. CTaTbs MOCBAIICHA
MIOHSATHIO 3JICKTPOHHOI'O MOPT(OIHO B KOHTEKCTE CPEIHETO M BBICIIETO 00pa30BaHUSA. ABTOP OMHCHIBACT TAKUE ITPO-
OJIEeMBI UCIIOJIE30BaHMS AJICKTPOHHBIX MOPT(HOIHO, KaK OCOOCHHOCTH Pa3BEPTHIBAHUS 3TOW TEXHOJIOTHH B CHCTEME
CPEIHEr0 M BBICHIETO 00pa30BaHMs, CBS3b IEKTPOHHOTO MOPTHONHUO ¢ OYAYIIMM TPYAOYyCTPOHCTBOM CTYICHTOB, a
Takke MpOOIEeMbI, CBSI3aHHBIC ¢ CO3AaHHUEM JJICKTPOHHBIX MOPTQoro. OMHUCaHbl TaKXKe MOTCHIUAIBHBIC TPOOIEMBI
HCITIOB30BaHUS AJICKTPOHHBIX MOPT(HOIHO, CITOCOOBI PEAOTBPAICHHS TEXHHYCCKUX MPOOIEM UCIIONb30BaHUs CUCTE-
MBI 3JICKTPOHHBIX TOPTHOIUO IS CO3MAHUS COMCPIKUMOr0O AIEKTPOHHOro 00yueHus. KpoMe 3Toro, aBTop mpemocras-
JiseT uHGOPMAIIO 00 UCTOPUU BOSHUKHOBCHMS M PA3BUTHSA CYIIHOCTH 3JICKTPOHHBIX MOPTHOIUO M MX 3HAYCHUS B
COBPEMEHHOM Y4eOHOM OOIIIeCTRE.

KiroueBble ci10Ba: 3JIEKTPOHHBIC MOPTHOIUO, JECKTPOHHOE O0YYEHHUE, IJICKTPOHHBIA YHHBEPCHTET, CpPEIHEE
o0Opa3oBaHue, BHICIIICEe 00pa3OBaHME.
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VJIK 81°373+81°243 (045)
JIro0oB 3a0g0ubKa

MeToau4Hi acCIeKTH HABYAHHS IHIIOMOBHOI (PaX0BOI JIECKCMKH CTY/ACHTIB
crneuiaabHocTi « Typuzm»

VY cTaTTi HaroJOIIEHO Ha aKTYaJbHOCTI MPOOJEeMU HaBUaHHS 1HIIOMOBHOI ()aXOBOI JIGKCHKH, OKPECIEHO 0C00-
nuBocTi (paxoBoi TepMiHONOriT ¥ crienugiky ii BBEIEHHs B IPOIEC HABYAHHS aHINTIHCHKOI MOBH CTYJIEHTIB CIIElliab-
HocTi «Typu3m», OOTpYHTOBaHO METONMYHI AacleKTH MpOolecy HaBuaHHsA ()aXOBOI JIEKCHMKHM aHIJIIHCHKOI MOBH
CTYZIeHTIB. 3’5ICOBaHO, L0 3aJIEKHO BiJ[ €TaIliB ONPALIOBAHHS IHIIOMOBHOI (DaXOBOI JIEKCHKH JOOUPAIOTHCS BiIIOBIIHI
TUIM BIIPaB, sKi 3a0€3IeUyl0Th HelepepBHE NPHIICIUIEHHS HABHYOK CIUIKYBaHHS, (DOPMYBaHHS Ta BJOCKOHAJICHHS
BMIiHb ITPO(ECiiiHO CIIPSIMOBAHOTO MOBJICHHSI.

KirouoBi cioBa: iHmomMoBHa (haxoBa JIGKCHKA, HABYAHHS aHIIIACHKOI MOBH, METOJUYHI ACIICKTH HABYAHH,
€Tanu, THITH BIIPaB.

IMocTranoBka HaykoBoi mpod/aemMu Ta ii 3HAYeHHS. 3HAUYIIICTh BUBYCHHS 1HO3EMHOI MOBH B yMOBax
YXOIDKEHHSI YKpaiHH B €JMHUAN OCBITHIM MPOCTIp 3HAYHO ITIJIBUIILYE CTATYC Ii€i aKaJeMiuHOi AUCIUILTIHH.
Ino3zemna MOBa € He TIIEKH HEOOXI1THHUM CKIAJHHKOM 3arajlbHOMOBHOI KOMIIETEHIlIT MOJIOOTO CIIeliaicTa,
[0 YMOXIJIMBJIIOE CIUIKYBAaHHS Ha 3arajJlbHOMOOYTOBOMY PIiBHI, a i 3aCO00M YJIOCKOHAJICHHS BY3bKOTally-
3€BHX IHIIOMOBHHX HaBUYOK BiJIIOBIJHO JI0 CIEI[iaIbHOCTI MaOyTHROrO (haxiBIIs.

CyuacHi pHHKOBI BiTHOCHHH 3yMOBIIOIOTH OLIBIN YKOPCTKI BUMOTH JIO SIKOCTi Ta piBHSI mpodeciiiHol
MiZATOTOBKH BHCOKOKBaNTi(DiKOBAaHUX TpAIIBHUKIB. Y TIpoIeCi MiArOTOBKH CTYJEHTIB TYpHCTHYHOI Taiy3i
BHMBYCHHS IHO3EMHHX MOB, HacaMIIepel aHTIIHChKOI, 3aiiMa€e OJHE 13 YiIbHUX Micllb. BUIYCKHUKH 1Ii€l crie-
11aJIbHOCTI MalOTh OBOJIOITH BMIHHSIMHM Ta HABMYKAMH IHIIIOMOBHOTO CIIIJIKYBaHHS, 1100 BUIBHO BHUCIIOBIIIO-
BaTHCS 1HO3EMHOIO MOBOIO, YHUKAIOUX CKJIATHOIIIIB, OB’ SI3aHUX 13 TOIIYKOM BIAMOBIIHUX MOBHHUX 3aCO0IB
3aJUIs BUPAXXCHHS BJIACHOI JYMKH ITiJ] YacC JOCATHCHHS HMMH COLIaJIbHHMX, aKaJIeMIUHUX W mpodeciiiHuX
LIJIEH.
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